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‘Errors are necessarily part of the learning process. They are to 

be expected and even desired for they contain information 

essential for further learning’. 

 

              

 

 

 

 

 



            At  Ingleton School, we will take a professional approach to the tasks of 
marking work and giving feedback on it. There will naturally be some 
differences in the marking symbols and grading systems used by individual 
teachers, and the age of the children will have to be taken into account. 
However, all children are entitled to regular and comprehensive feedback on 
their learning. Therefore, all teachers will mark work and give feedback as an 
essential part of the assessment process. 

 

An important part of the work of any teacher is that of checking and marking children’s work. 

The marking of work helps the teacher to assess a child’s ability, future needs and it should 

also lead to each child becoming more able to evaluate his/her own achievements as well as 

to move children on with their learning. 

A good marking technique develops in time through experience but it is necessary and 

worthwhile to devise a standardised marking system to give progression throughout the 

school and therefore be of benefit to both staff and pupils. 

1.  AIMS  

  To enhance pupil’s self esteem, to show that we value the children's work, and 
encourage them to value it too;  

 To encourage children to have a pride in their work and to give verbal/written 
guidance as to how they can produce the highest possible standard to improve 
their learning. 

 To develop the teacher’s knowledge of a child and of his/her ability as an 
individual. Assessment of Learning is practised to inform future planning. 

 To check the child’s understanding of work carried out as part of a formative 
assessment by the teacher – highlighting problems – targeting specific teaching 
and learning as a result. 

 To give guidance and encouragement to the pupil to help them improve. 

 To help children to become more able to evaluate their own achievements and 
to understand and appreciate what is expected and accepted by the teacher. 

2. Principles of marking and feedback  

 We believe that the following principles should underpin all marking and feedback:  

 The process of marking and offering feedback should be a positive one, with 
pride of place given to recognition of the efforts made by the child. 

 Marking and feedback is the dialogue that takes place between teacher and 
pupil, ideally while the task is still being completed.  

 Marking should always relate to the lesson objective and, increasingly, the 
child's own personal learning targets. 

 The child must be able to read and respond to the comments made, and be 
given time to do so. Where the child is not able to read and respond in the usual 
way, other arrangements for communication must be made. 

 Comments should be appropriate to the age and ability of the child, and may 
vary across year groups and key stages. 

 Comments will focus on only one or two key areas for improvement at any one 
time.  

 Teachers should aim to promote children's self-assessment by linking marking 
and feedback into a wider process of engaging the child in his or her own 



learning. This includes sharing the learning objectives and the key expectations 
for the task right from the outset. 

 Whenever possible, marking and feedback should involve the child directly. The 
younger the child, the more important it is that the feedback is oral and 
immediate. 

 The marking system should be constructive and formative. A useful formula is 
this: 'praise, advice on improvement, more praise'. 

 For one-to-one feedback (teacher to pupil) to be effective, sufficient mutual trust 
must be established. 

 Feedback may also be given by a teaching assistant, or through peer review. 

 Group feedback is provided through plenaries too, and in group sessions. 

 Feedback will help a child to identify their key priorities for improvement and the 
progress they are making towards personal targets. 

 Teachers will note errors that are made by many children and use them to 
inform future planning. 

 Marking will always be carried out promptly, and will normally be completed 
before the next lesson in that subject (although this may not always be possible 
for longer pieces of work). 

 

3.          Implementing the marking policy  

           

            The school has rules that apply to all pieces of work (e.g. the date and title must be 
underlined in KS2, the success criteria is given as ‘ must, should , could’ ), and 
teachers will not accept the work unless these rules have been followed. 

 In addition to these general rules, there are specific rules for specific types of work, 
e.g. numeracy, using a square for each number on the page, using rulers correctly. 
These rules have been taught and may be on display. They make it clear what good-
quality work in the subject is like. 

             Pupils are given ‘Success Criteria’ by teachers which help pupils note their 
targets and also help with self – evaluation. 

            In KS2 success criteria is written out for pupils in English and maths lessons. It is 
stuck into pupil’s workbooks at the beginning of a lesson and pupils read what they 
must work towards during the lesson, then also what they should and could try to 
do as a challenge. 

            In KS1 pupils are usually given pictorial success criteria during English and 
maths lessons. Year 2 pupils begin to use written success criteria to prepare 
them for KS2 expectations. 

               Marking  

 Ticks are normal where work is correct, and crosses or a dot where errors have been 
made. Other symbols may be used once their meaning has been explained, e.g. an 
S through a spelling mistake. ( see symbols at end of policy – Appendix  1) 

 Wherever possible, teachers should establish direct links between oral or written 
praise and the class or school rewards systems. At the same time, teachers should 
remember that stickers and stars in themselves do nothing to close gaps in 
understanding, or to bring about improvements. 

 Where pupils interact in the marking process, they will be all the more engaged and 
receptive to correction. In fact, pupils should be encouraged to set some of the 
questions. 



 When appropriate, children may mark their own or another child's work, but the 
teacher must always review this marking. Marking their own work is usually 
preferable, because when the teacher makes a point, the children need to be able to 
relate it to their own efforts. 

  The children could indicate where they think a particular target has been achieved. 
Their learning partners might also check on their behalf, before the work is handed 
in, that a particular target has been met. Pupils can indicate using a ‘Traffic Light’ 
system of colours how they think they have met the targets set. ( see Target Setting 
Policy) 

 Occasional personal tutorials offer a valuable opportunity to review and evaluate the 
progress a child is making, by highlighting successes and identifying the next 
learning points. 

 Teachers will comment on spelling and grammar only in the following cases: 

 if spellings and grammar were part of the lesson focus; 

 if it is a spelling that all pupils should know; 

 if it is something related to the child's target. 
 

            Feedback 

            A ‘RAG’ system is used to inform pupils if they have achieved the success criteria. 

 The extent of the teacher's response to a piece of work is determined not by the 
number of errors found in it, but by the teacher's professional judgement. 
Consideration is given to what a particular child is capable of, what the next learning 
stages involve, and what should now have priority. Children should not receive the 
impression that things are right when they are not; on the other hand, they should not 
be discouraged from being adventurous for fear of having faults emphasised. 

 In order to encourage a positive response, any negative comments must always be 
followed up by a constructive statement on how to improve. 

 Written comments are more valuable than marks or grades and often teachers will 
ask pupils to correct or answer questions as part of feedback, to correct work. Pupils 
are usually given time at the beginning of lessons to look at  marking from the 
previous piece of work  and feedback to the teacher , carry out corrections and also 
give maybe further examples of correct work/ spellings. 

4.  Marking with/ without child present 

Many teachers try to check each child’s work with the child concerned beside them. This is 

an ideal situation and although it is undoubtedly important to do this some of the time, it 

would be impossible to expect any teacher to do this all of the time. 

It suffices to say that a teacher needs to mark enough work with the child present, to enable 

sufficient verbal encouragement and guidance to be given in order for that child to improve. 

Teachers usually see pupils on their own at some time, either at the end of a lesson or a 

break time, to discuss a piece of work and also carry our ‘ Quality First Teaching’ to give 

further support to help a pupil understand a particular difficulty they may be having with 

teaching and learning. 

5.   Marking with a purpose 

Unless we are clear about what we require from children and unless they are aware of our 

expectations, it is hardly fair to examine their work critically through marking. As Joan Dean   



( ‘Organising Learning in the Primary classroom) points out, ‘It is easy to get into the way of 

marking errors and writing a quick comment at the bottom without thinking enough about 

what you hope the child will gain’. 

 Judgements of written work should involve assessment , comparison to previous work and 

evaluation. 

One way to approach this problem is to identify at the outset, the purpose of the task set. 

Marking should be carried out with the learning objective in mind. It is essential that we 

recognise that there are many kinds of mistake, which , because they arise from a variety of 

causes, require different remedies. 

For example ; was it an exercise to improve handwriting or a particular part of punctuation? 

It is essential to remember that you are marking for the individual child and that the child is 

made to realise that his/her work is marked on an individual basis, with each child’s work 

being equally valued. 

 

6. Pupils self – evaluation  

Pupils may have opportunities to check/ mark their own work or their peers. Green pens can 

be used by pupils to show their ‘checking process’ ,  editing  and corrections and additions. 

This is the same technique as used by the secondary schools and helps with transition. 

7. How to mark work ( practical implications) 

Use any writing implement which comes to hand, although care should be taken to avoid 

over marking and crossing out. 

Pages should not be removed if the work is not up to standard. It is best to write or tell the 

pupil  that the work was not up to standard then say so with a comment about how it can be 

improved. If, however the work is unsatisfactory but the child has been ill or upset, it is useful 

to write a note near the work as the teacher may not remember if talking to parents about 

this later. 

All work should be marked to specific learning objectives and this needs to be discussed 

with the pupils. The following should be encouraged and actively carried out; 

1. The teacher should correct letter and number formation as appropriate and the child 

should finish the line or correction. 

2. A teacher may wish to include written questions about the work and may result in a 

written dialogue between teacher and pupil. 

3. Teacher comments – encouraging the work. 

4. Key words correctly written, perhaps placed in books and /or pupil’s planners – see 

spelling policy 

5. Pupils should have key word spellings pointed out to them by underlining any 

incorrect spelling. 

 



 

In EYFS ( Early Years Foundation Stage) 

1. Children’s work is linked to the Early Years Development Matters Document and is 

highlighted using a RAG system (Red / pink – needed 1-1 support, orange/yellow – needed 

occasional support, green – completed independently).  

2. Early Years staff respond to children’s work verbally although they will always “mark” that 

the work has been assessed/discussed. Work will be stamped with a Verbal Feedback 

stamper and / or work will be annotated. 

3. Errors are underlined using a pink highlighter if appropriate e.g. during a Phonic / Literacy 

lesson. 

4. Basic skills are continually reinforced in particular the correct formation of letters and 

numbers.  

5. Children’s work is annotated where necessary, giving the context to the piece of work 

and/or recording the ‘voice of the child’ which supports staff in the assessment of the child’s 

overall understanding and attainment . 

6. Annotation and verbal feedback is always positive focussing upon the evidence of what the 

children can actually do independently and supports their next steps. 

7. All evidence within each child’s learning journey is marked as ‘assisted’ if the piece of work 

has been completed with the support of an adult. 

8. All evidence within the children’s paper and electronic learning journeys are dated and next 

steps are planned for where appropriate. 

9. All work is linked to the Early Years Foundation Stage Development Matters age bands. This 

supports the tracking of individual children’s progress and is used to inform the planning for 

the children’s unique next steps. 

10. For the more able pupils and/or those working on the Early Learning Goals pictorial success 

criteria will be introduced in core subjects such as Literacy and Numeracy to help children 

begin to self-assess their work and in preparation for Key Stage 1. 

 

In Key Stage 1 ( Years 1 and 2) 

 

1. Underline common word mis spellings.  

2. Discuss correct spelling with the child. 

3. Teacher to write correct spelling on pupil work. 

4. Ask the child to find the correct spelling on a word bank, in the class room, display 

or in a dictionary. 

5. Highlight words/sentences  for ‘next steps’ and needing corrections. 

 

In Key Stage 2 ( Years 3,4,5,6) 

1. Highlight the words the child should know. Pupils are encouraged to self – correct. 

Teacher may write correct spelling above incorrect word or in margin. ( may also ask 

pupil to write correct spelling 3 times) 

2. Underline the word and ask the pupil to find correct word or teacher write correct word 

in margin. 

3. Do not ‘overload’ with spelling corrections – three is optimum. 

4. Punctuation – highlight with circle around incorrect punctuation. 

 



 
Appendix   1 

Marking Pupil’s Work       -     Symbols used 
 

_ \  ( arrow)  -   Challenge give 

                                              / 

 

V F   -   Verbal feedback 

 

 Error/ Incorrect / needs checking ( also highlighted or underlined) 

 

Tick -  Correct 

 

Tick with C   -  Corrected 

 

STEP SYMBOL -  Next steps 

Green Pens – pupils can use a green pen for self –correction and marking their own 

work. 

For Success Criteria  understood by pupils – pupil uses a green pen to show has 

understood, red pencil for not understood. Teacher may mark if agrees. 

A ‘Traffic Light system of colours’ – R- red, A – amber, G -green, ( RAG)  is used in 

the classroom to show how well pupils have attained targets/ success criteria. 

 

UNDERSTOOD / attained success criteria 

 

NOT SURE  

 

DID NOT UNDERSTAND AND NEEDS FURTHER HELP 

 

 

 

 

 



 

 


